ABSTRACT
INTRODUCTION
Teacher Education programme play a vital role in the total Education system. The quality of training the trainees gets reflected in their competence later. It is necessary to provide good training at the Teacher Training Institutions, since the teacher is a nation builder. The aim of the Teacher Education is to shape and strengthen the basic teaching techniques and provide feedback (Han, 1995) . 
Conceptions of Reflective Teaching in Teacher Education
Reflective Teaching has been a major movement since the eighties in teacher education (Cruickshank & Applegate, 1981) . Chandler et al (1990) also reported that reflection was not found to be enhanced by training.
Wallace (1991) contends that "ways should be found of making the relationship (between received knowledge and experiential learning) reciprocal, not one-way, so that the trainee can reflect on the received knowledge in the light of classroom experience, and so that classroom experience can feed back into the received knowledge sessions" (p.55). Wallace proposes a reflective model of teacher preparation, which emphasizes the link between theory and practice. The need to bridge the gap between theory and practice in teacher preparation has been echoed by Williams (1994) . Williams emphasizes the need for learning to be constructivist and personally significant for the student teacher (Telma Gimenez, 1999) .
NCTE 2009 states that, Teacher Education programmes at
all stages should provide opportunities to the would-be teachers for understanding the self and others, develop sensibilities, the ability for self-analysis and the capacity to reflect. They should also provide ample opportunities to observe and engage with learners and learn to work collaboratively in groups. There needs to be an adequate curricular space for critical content engagement and the development of professional capacities in pedagogy, observation, drama, craft, story-telling and reflective enquiry. Professional opportunities need to include reflection on their own experiences and assumptions as part of the course and classroom enquiry; critical observation and reflective analysis of the practice of teaching. Availability, quality, appropriateness and sufficiency of feedback are necessary for learning to be reflective practitioners. In brief, the new vision of Teacher Education will be more responsive to changes in the school system as it envisages a significant paradigm shift (Teacher Education in India).
Theoretical Framework

Reflective Teaching
Reflective Teaching is a process where teachers think over their teaching practices, analyzing how something was taught and how the practice might be improved or changed for better learning outcomes. Some points of consideration in the reflection process might be what is currently being done, why it's being done and how well s t u d e n t s a r e l e a r n i n g . R e f l e c t i v e Te a c h i n g conceptualises teaching as a complex and highly skilled activity, which, above all, requires classroom teachers to exercise judgment in deciding how to act. High-quality teaching, and thus pupil learning, is dependent on the existence of such professional expertise.
Steps of Teaching Process by Reflective Practitioner
The various steps according to which every Reflective practitioner can participate in the improvement of the whole educational process are:
· Planning Teaching: In this step, the teacher keeps in
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S forward, his teaching activity as per his planning.
According to Schon, at this level, the teacher should diagnose the difficulties of the students and should provide remedial measures immediately, and provide necessary guidance and co-operation to them.
· Monitoring: The teacher does this activity with the teaching activity. First, he/she keeps the students motivated. He/she sees to it what problem is being faced at which level and what its causes are. 
Various processes of Capturing Reflection
Many different approaches can be employed to 
Teaching Skills
Teaching Strategies are the tools that teachers have at their disposal to engage learners and enable learning objectives to be met via effective teaching and learning and teaching skills are how they select and use these strategies.
Teachers need to improve their competence in classroom procedures. They should increase the use of instructional techniques, methods and media related to the teaching objectives, communicate more frequently with students in the classroom, reinforce and encourage students' involvement in instruction and organise time, materials and equipment appropriate for instructions.
Teaching competency is a skill which provides scientific basis for developing effective teaching-learning process.
Importance of Teaching Skills
The importance of teaching skills are classroom teaching and interaction can be made effective, create appropriate conditions of learning for achieving goals, Rating Scale, to assess teaching skills for the present study.
Teaching Aptitude
The role of teachers in promoting the quality of an educational process and its products is well accepted.
Teaching Aptitude is one of the major determinants of teacher effectiveness. It is also found to be a good predictor of teacher effectiveness. Kukruti (1990) 
Review on Teaching Aptitude
Perveen (2006) 
Review on Teaching skills
Teachers need to improve knowledge and skills to enhance, improve and explore their teaching practices.
Teaching is a form of interpersonal influence aimed at changing the potential behavior of another person In Karnataka, Elementary teacher education is an important concern, and there is a constant urge to increase the quality of teacher education, which inevitably contributes to the quality of education, as a whole. In doing so, the education faculties engage pre- 
Research Questions
The present study was undertaken with the following 
Objectives of the Study
The objective of the present study is to find out the effect of Reflective Teaching Training in developing teaching skills.
The investigator also aims to know the effect of high and low level teaching aptitude on teaching skills, and the 
Hypotheses of the Study
To study the effect of Teaching Training Strategies and levels of Teaching Aptitude and their interaction on Teaching Skills, the following null hypothesis was framed.
H 1:
There is no significant difference in the effect of Since the hypothesis involved two main effects and one interaction effect, to make the analysis and interpretation more meaningful, three null hypotheses were generated from the above hypothesis and is stated as below. 
Tools Used in the Study
In order to measure the selected variables, the investigator used the following tools. 
Methodology
This is an experimental study. All the D.Ed students of Uttara Kannada district were the population of the study.
Randomly selected 34 D.Ed students were the sample. Training Strategy) and two levels of Teaching Aptitude (high and low) were decided upon by the investigator.
Pre-experimental Stage
The teaching skills of both groups were measured prior to treatment during the practicum (practice-in teaching) by teacher-educators, class teachers and peers.
Experimental Stage
Orientation, theory and practical demonstration of Reflective Teaching to experimental group was done by using the instructional package on Reflective Teaching
Training prepared by the investigator (Figure 1 ).
Post-experimental Stage
After the treatment to the experimental group, the teaching skills of both groups were measured during the practicum ( practice-in teaching) by teacher-educators, class teachers and peers. 
Analysis of Data
Analysis of Covariance of Scores Related to Teaching Skills
Gain scores obtained by the Elementary Teacher Trainees In order to achieve the objective 2, the adjusted sum of squares with respect to the main and interaction effect was found out and it is presented in Table1.
From Table1, Table 2 .
From Since F ratio for interaction is statistically not significant, it is decided not to proceed for further analysis of the data. 
Educational Implications of the Study
Reflective teaching has contributed to furthering the field of Education as a whole in a number of ways. In this these, the findings of this study will allow course instructors and curriculum designers in teacher education to design courses and programs accordingly, and to assist preservice teachers to get a good start in their practice.
